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• _ Designed *:o facilitate Increa sed communicatiu,. 

cofflpetencies pf partners in two-person/ relatively long-^^erm ^ 
= relationships^' the Coramunicatih'g as a Couple workshop was de/veiopefl 
and teste* to provide knowledge of* specific and tfs^f ui comp^tenGies 
along with a rationale, a supportive envlronrnent , feedback / and ' 
" motivati-on. The four 90-^mlnute exercise units^ dealt with b4sic 
communicatioTi principled and competencies for strengtheniTi^ 
; r^laticnship,- for productive confliet, and for -changing 
maint aininq a relationstiip, .Ei^ercises were designed (;or *fekills 
practice ^nd awareness raising, and Included meaning clarification, 
relationship m^essages, eye contact .and physical dlstancye, open ended 
guestions, nonverbal communication practice,, objective/nonverbal 
. description/^^ voice praat^ice, and structured self -dlscl/osur^ , among 
others^ Twenty couples, parti'cipated and were tes^edi results 
indicated that neither the reported frequency of verwal aggression 
nor th^ amount of communication changed . signif icantlrf although the 
nature of the communication became much more positl^ and 
„relatl cnshlp cooperation and conflict -handling ability were enhanced, 
;(Tncluded are recomme^ndat Ions for developing the fiMd of' • 
^communication counseling, re^f er ences , ' and tw^o samp3/e exercises.) 
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. • AS«.A^dOUPLE WORKSHOP 

jiant- to ^ see \Hb fiattsrn 'of 



wising ■problBrts in oiir 



te relationships Among We ap^tfif ic^- prbbiS^^feei 

♦The largest pefceh^^g^; of* |ll poJrte calls Is. ffqi^l^^^tiG tfisputies^ (famil 
' fights)*^" The fcolicBmao- haa^^fe^ chancer of /b^SffJl<illed'^ in jured 

when responding to ^ese c^ls than to ! any bthe^j type of ^call ^(sdhonborn, 

1975), ^ " ' ''^ '^^^ ■ /^^'^ ^ ^-fe. -^^^-: .\ -^:\ y ^ 



ft 



*Aay i'ndiuidual in bur^ ioqifity iAjas^^a greater chance «qf ^•being klllsdi or as— 
sauited by a besbl'^f^riend or mat^: han ,by^ a comple^l ,stf an SLrcn crimes 

are mosfc •.likely %o occur in. the^^v^i^tim*^^ own hgme|/|i'Ad,'usyplly af t^r a^ 
•^friendly" drirtk^(Schonborn;,irFl^.^.^^ ..^^ , -"^ & ^. 



*'HelatiQnahip .crimes are /much ^or'fe yid'ljnt th©tt are aqOrSssive crimg 
^ tween strengerSf consiating af m^^e^ ttaih on© s,taB^| and/iBt^.^03re than 
gunshot '(Wolf gangp 1966')# " ^i.^- -ri'^ ^ " \^ t^^C ' 



s be— 
one 



•Studies indicate that dnB^te''of^ ty©fy ei^it p^opl% kn^a /^i'Uen "year 



been sleppedV ^i^ked^ punchedi or b^^aten* 
.It^teems thafr^.the incidence of aggi^iSsi^n ^a-rapidly appfgatching the 



Qbb oyt of Au/ei\/©^has^ be^n 
threatened actually cut uiitli ^^^iifs |(Stapk S^MdEvoy i^ 1975) , \ 



have- 



incl- 

^denc'e of love in gur 'society. _Ehy_sica^4ag9Piispici.n is but 'nfisri*Jy_.an^ e^t^'ofiion 
v^^t3.fi^ verbal aggrea^ioni -^Therefore, physio^^ aggre|s,i®n ^represents", but % f^tfiction 

©f thi* pr,©blfems uhlch eKist in contemporaty tyo»*^a1fson, relative=|,y lob^'^term 
^ fr#l^tlort3hips 4 Oiw^^e^ statistics begin\itQ''piv*e ^s a picture of thi irnjrienfeity 
tH&''^^^blem. P'i^tional statistics for 1'976^ inyi^te that the irtcidence bf 

t^imd f^BBGhed B neui high of 4,8 per rjOOO population, and there u/^s.ilmost 
one Q&s^dB^tP^ every two marriaggs (Reader's OJ^pest Alfriahac, 1977) J thes|'^stat 
isfclc^ "K<i\/e^ tJaen increasing steadily for the past twerity yeafirwid escalating f 
-rapidly^ iri the past'few years. -The numfiers Itl^l do not even begin to expriess 
the othet* hurts in relationships which are glazed :0ver with Valium (ow moat^ 
"abysid presgription drug), or drowned. in alcotiDl (our most abused non-prescpip-*. 
• tlon drup). Ue ido know that the middle— 3gQ| m^|ddle— income housewives arre pn^sip^ 
©f the largest groups of drug abusers in our.febQietys j . 

u>I suppose as a scientist I should deal with* these statistics dispassion* 
'ate^ly and mo/ B on to other things. As a hufpanisti .howeveri my mind reels ai, 
' th^ enofmljy of the carnage and, hurt that goes on behind closed doors, bie in 
oommunication claim to have knowledge^ whioh would help amelidrate these problems 
to some entente ^If so, then it would -seeni unethical not to do something to | 
i^alleviate this massive outpouring of human suffering, Howeve^ the tendencyj bias 



ofedi^ to seek and to fceadh communication knowledge as 
a utilitarisn exercise, I have more to .say about th 
this paper. 




academic rather than as 
in the final section of 



Ue do know that such inappropriatB behaviors ^as' spouse beating and cKild 
abuse are highly likely to have ^parental antecedents. Ashley Montagu Q^972) 
uiyidly demonstrates .that humans are not innately aggressive, but in f^act, 



' " ^ ^ / ' ' "\ ■ 

learned to iStf aggrBssive. / In particular, nonaggresslve models are probably th©* 
Ktejf ^'t© i, child becoming an adult who relates to others nonaggressiylftY (Montagu 

*'Ji'&7'&)#- This strongly suggests that coinmunication cpmpetencies oan vhaye an' im- 

'* mensi Impact upoii some of society's moat potent probiems* 

toeearch in a variety of fields, much of it in our own-, is pointing, to the 
validity'pf a processual, developmental, symbiotic conception, of relationships 
in. which a change in communication affects the total relatiof^ship^ *(e*g. , ' Bbmw 
Calabrese^, 1975| Davis, 1973| Duck, 1977| and Knapp, 19ZSX* It 'is apgaren^ ' 
that people, cah communicate in ways that will strengthen their jeii^ionships 
with .one anoth%r, in ways that allow them to handle their dlfferea^^es canptruG* 
tlv^ly, and in^ways that will allow: th#m to change problerc^aBpecfes.o^^th^ 
lationships. r ^ - i > 

PHILOSOPHY BEHIND. THE UDRKSHOP V,-"*-; ; / , 

'q; - ■ « ■ ■ 

-- ^ ' ^ ! ^ ' _ 

"Four years ago, given this knowladge and knowledge of: \tha problems^which ; 
s^lst in twg-iperson, relatively^ long^t^rm relationships, 3sa^ Sfnith artd^ I dfe— ;/ 
el^ed and taught a workshop which *was . Intended to ^increase, the^cofiimunication \ 
*Qdmpetencies of both partners by having them practice spefeifj^^ eommCinication 
skills with one another* . - , - ^ * ^ 1 

■' ' ' ^ =f 

The intent of this workshop was (and remains) to minimize theoretical con*^ 

^"tent, to maKimize achievemeJ(it of specific communication compe^^tencies which re* 

"Bl^ch .might indicate are helpful, anid td motivate participating couples .to 

those competencies in ^an optimal learning environment* i - t ' 




i 



general objectives fpr the Eommunicating as a Couple workshop were s 

♦To provide knowledge of specific, potentially useful CQmpetencies f or ^twoj' 
person, relatively Ipng-^term relationships, in a logical sequence* 

♦To provide a rationale as to when and^why these competencies might be use- 
" ful* . = ' ^ : ^ ' 

♦To provide a supportive^ relatively nonthreatening environment in which 
to practice the potentially useful skills (f.g.t couples, are given a prlv^ 
ate room in which to practice during the workshop)* 

♦To provide accuirate^ positive, immediate feedback to the partners while 
they are learning the skills* ^ 

♦To motivate the opuple to practice the skills in during the workshop, 
and to continue practicing" them up^n .cprnpletion of the workshop* 



I believed at the time the Communicating fs^ Cottle workshop was developed 
and I hold ever more strongly io the belief npui, that/the following teach^g ' 
techniques are rank ordered in terms of their^^ef f ectjA'eness in helping a person 
achieve behavioral communlcatipn competencies i^A, « ^ 



^ = / Im Practice. the skills L 
^ 2m Observe f hose' who perform^ the- skills welf|-. 



• 3, Read about the Skills 5^^^' ' 

4« Listen to gomeone desctihs tHs skills ' = 

But I have even a stronger beli^^that the most effective instructional 
'Unit inoludBi all" of these techniques, with succesalvely fnoiBe time, given to 
those higher on the list. While I imm^hsely efijdy lecturing^ I now use 'it only 
a amall^ proportion of class time, primarily as a giotivatianal deyice, and sec- 
ondai^lly to. provide soms redundarTcy to fHaterial presented via the other modes. - 

" I believe that theVes^e^ial role 0$ :b teacher today ia to develop an ef- 
fective affective relatioffshit) between himself /herself and ,the persons in the 
instructional unit* - In- addiction, I tieliBjye .the teacher must canstantly communis- 
cate that s^^e believes in what s/he is taa^hing and is MSKCited about the per-- 
eons begi^in^^^ use i€*y Finally, the teaser uho e^Kpects to teach relationship 
communication competencies mus^t be as good^a model of' -those competencies as pas-- 
sibli. , ' ' - . ^ ^ . ; . ' 

J believe that^m'uch of the content in ouW'-so-called "interpersonal communi- , 
cation" texts is irrelevant ' to the^needs of t& ppuplef uho attend the workshop. 
The relevant information uhich rfemaihs is so scattered thrbughout the book a§ to 
nake it useless and very frustrating to use* "IThe problem -d's^ that the chapters 
of a typical interpBrsonil^ trnkt are writ tpn .atouv^d scholar^%Qlevant rather than 
'Consumer-^orien ted categpries. It i4 m*uch eaj^ir 4q write (an^^tQ get like^inded/ 
reviewers to accept vfor 'publication) bdoks^ with chafer ti'^ljis "Mke Nanyerbal 
Commuriication, Seman.tics,^ nethods of Cdniyol^ cSmmunicatidn f^o^^is, and v^Ven Pub" 
Jic Speaking and Mass Communication (cf.;^ Atflf^ & Towne^ 19?5| (filler '&\5^tein*^ . 
'berg, 1975| and Tubba & >loss^ 1977)^ than"\it is to write and^,%hQn get pu-blishert 
a book with chapters on strengthening a relationship or on cnanging problem 
aspects of a relationship* . 

Can you iniagine the frustration of the ma^ uho is 'att^m^tAng to. page through 
chapters on v^erbal communication^ nonv/etbel copimunicaW4"op#'\^ try— 
ing to pull out the information Jhe thinks might help mm s'aV mirriage. 
Does it not make more sense that this s/nthesizing prpcass might be done better 
by, mof^ faccurately and completely by ^he scholar? Oplyj a f ew teKts hawe taken 
on this task* Knapp's -book .(1978) is perhaps -the molt ^omplete. ' My owni book 
(Buley^ 1977) is written tp a^ freshman o^, lay audience/and is therefore not as 
theoretical, nor does it aynthesiie the 'same amount or research. 

i' ■ ^. ■■ '- ■' \ - ' 

' \ III . \ 9^^' , . ' 

TESTING THE UiORpHOP . / ^ 



Research to test the e^^cacy of the ai^rkshop Suggests , that it is very use- 
ful to the couples who have ^^R^ldted it« €hort«^tarm dnS iorfg-terfii (6 ,to 12 
weeks later) data were gathered on a variftg/ of aspi&ts of^ communication betuieen 
couples who had completed the .workshop 'and those wM6 ^ha^ rK)t J- The results indi^ 
cated that^f while there were several ^interesting rgsulti^i .tfie reported frequency 
of verbal aggression did not decrease signlficantlfi probably because it was very 
low fofbotlh groups all along* AlsO|'th© amoynt' of communication between couples 
did not incTease^ Hoj^ever, the nature of the/feommunication batween coupler uho 
completed tht. workshop became much more positiUe and remainsd so at the time the 
long-teitm measures; wsrs taken. The partners ih^ thesB marriages reported^^b^t 



since they wers much fnore sensitive to the effects of their communication on / 
thaLr mates, their communication Jhad become ^ much mora positive,-, reinforcing, 
and tolerant (Smith, 1976), ' - ^ = 

Behavioral mtasures of relationship cooperativeness and competiveness taken 
directly after the workshop and 6 to 12 ujeoks later indicated that the yorkshop 
had 'a strong, continuing impact on this critical dimension, wiAh couples /who tiad 
oompleted the workshop mlich more frequently cooperative than those uho had fiot 
(Smith, 1976 )• ■ V ' i 

.Interyieiiis taken at, the later time, indicated that 17 of the 20 co'uples in- 
volved felt their relationship uJas stronger and that they could handle conflict 
-bitter*^ The remaining three couples said they had had no significant conflicts 
iirTcB the yorkshop, "which in itselfNnay say something about the uorkshop'a effi- 
cacy l^mith, 1976),. " t . 

'Redently, I have eKperimentad ujith the workshop by bringing in a therapeu-* 
tic dimerision* I am co^teaching it right now with Dr* Dohn Hudson,^ past Presi- 
dent of the American Association of Plarriaoe and Family ^Gaunselors* Or. -Hudson 
is also a prdfessdr of Sociology at A,S.U, We have done two workshops tdgether* 
I am now fairly ^ur^ that this combination u/orks much less wel^ in practice than 
it*^ appears it might on paper., not because we. do not get along. In fact, we are. 
very good friends* the problejn stems from his naturdl inclination to want to ■ 
extend the ti^e for thie^apeutic discussion, and my natural desire to extend the 
.time devoted to practice of relevant skills* / 

evaluation 6f attainment of competencies in any given workshop is a very 
sticky , area. Wh^lle .there are many acceptable ways to evaluate college styaents, 
many of thpse.ari not acceptable for^ evaluating the mo're private Interaction ^be- 
twein mates. On the other, hand, the criterion audience for each parson in the 
idorkshop is that persbn^s partner. Consequently , many times the criterion of 
acceptable performance in the workshop is set by«%nd comparei^ to actual perform 
mance by thf " partner. Each takes turns attempting to meet the other's criter- 
ion. This may appear on paper to be competitively oriented, but in practice it , 
yorks^. out very well, ^ 

. ■ . ■• ' ■ 'L , ' ^ ■ -. ' 

' - ^ ' OVERVI£U OF THE UORKSHOP COfJTENT ' ^ * ^ 

■ - AND COraPETENGIES ' . 

The following is a very general outline of topics' and competenci&a . for the 
Communicating as^ a Cotiple .workshop, No^al time to cover eacb unit. £s about two . 
sessions or one and one--half hours apiece, although the workshop expands or con- 
.tracts ih time depending on the ^BXpressed needs of the participants. Not -all 
exercises are performed in all uprkshops in order to tailor" each .lyorkshop to the 
couples Vneeds* Practice 1/1 assertiveness and listening occurs in several of 
the eKercises, although not specifically included for specific practicenK fin- 
ally, some exercises which are used primarily for facilitatin^^n l^ptimum learn- 
ing environment are not .inciuded here, ' , . - 



Unit One (Exercises 1 - 7^ * ^ : / ^ \ \ /^'^ 

, ^ ^ Basic Cornmunicatrdh Principles (e,g., ,we cannat n£5^ comfnunicatei pH^comniurii- 
cation has a contant and a Jreia'tionshlp' measagei meanings.- are in peaplei our corti*' > 
; munlcation competence is irtdependent of. self | cpmmunicatiori behaviars /ari contagi^^ 
quai and WB should not alfeays' behave tha^ u^av we feel.) / ^ = ■ 

Sainple Competencies ' ' . * ' 

■'. 1,' Eaph- person will be aibls to differentiatB bsttuesn rBlatlBhshio''and con-''""'' 
tant measagBS of givan. behaviargl Bxamplas, • " 

: ^ ' ^. \ . r ^ ■ ■ \ : ^ 

2, Each person will be able to dBmonstrate a poaltlve relationship message 
and. a negative relatioh&hlp message ^to the satisfactioo of his or l^er ^ 
A ^ partner* (EK&rciae 2) V - ' ^ 

i ^ : . ., ' i ■ ^ ^ ^ ^ ' , ■ 

' ^^^^ person will be more accurate . in interpreting his/her jartnetla ^ 
M ■ ; nonverbal cbmmmication pf such concepts as "concern" anciJ"intereat*" . " ' 

. (Exercise '1) > " " ' 

= = !° Unit.^Tuo (Exercises S^yi2) — ' '. , 

- ^ ■ ■ ' ' - ' . ^ ■ ■ ' ' . •= * ^ > 

_ Competencies for strengthening a relationship" (e^g, , keeping a canversatlon * 
going; mutual self-disclosure; pejcf arming mutual, noncompetitive activities.| . the 
ieffectivi u^e of eye contact, physical distar^e, vocal characteristics, and lang- 
uage; and the \roli, of physiolDgy). 

'^K ' ^- ° - ^ • ■ ■ ^ ' - - 

; ,\ _ Sample ,ConipBtanciBa - - 



1* Each= person will ^e able to initiate a more intimate l«vfel of self- > 
^/d. disclosure, according tb the partner's judgment (Exercise 10 }r- 

, y 2» ^ Each person will be able to use his/her voice to increase partner's 

S ^ arousal positively, according to the= partner's judgmerit (Exercise 8)*/ 

: ! 3* The .partnars will be able to discQps mutual* noncompetltiwg activities^ 

■ \ . and decide pn one or mbre that they will perform in orderto further 
strengthen thei* relationship (Exercise 11)* , 

' Unit Three (Exercises 19) - ' ^, . . ' ' , j 

• . Competencies, for Productive Conflict (e#g#, how .to keep arousal from escalate 

" ■ ing out oT control; types of conflicts; specific conflict competenciisi\ ACE, wRAfl,' 

* RACEt and APAC —see Exercises 16, 1:^, ISj 19 & 20; and specific ^athoWiic behav- 
i^rs to, avoid or reduce in frequency=e.g«, double bind, rejection, and' interrup-- 
tlon), " 

'.I " . . ■ ■ ■ , ^ = . ■ . . ^ • ■ 

* Sample Ecrmpptencies . ' i 

Im Each person will be able to demonstrate an ability to reduce his/hBr 
- . own arousal as measured by a GSR unit* J * - 

2» Given a topic to discuss, ^ iach person in the dyad will be able to re— 
■ V^, state in his/her own words what his/her partner has Just said to his/ 
*he.r partner's satisfaction. (Exercise .13) 

ERjc ■ . ■• „, , „ : • . , . . y 



3. Given a conflict role-playing" situation in w^ich the partner's actians 
— ■ ' = ■ bdther *thi person, the' pepWbn. will be apBcifital^y ti^scribB 

the partner's Action I feht W in u/hich it occurred^, and the 

' Emotion the person felt (ace). (ExercisB 17) \ ^ ' i 

Unit Fdur (Exerclsis 20 ^- 26) * * " . ' * ^ ■ ^ ; 

- ^ ^ ' Changing /and Maintaining a Rel^iDnship .(i»g*| "the.^uses of rBinfojcement}, ; '...^ 
CommurVication/as r|inroriimi of^ inforfriing pfch .other of what : ^ 

the qtherVcaff do that would be reinforcing to tipe pirsonj ,|rhd ufing mutual con-* -'^ 



tihgencies). 



r 



Sample CpmpetenolBe ' " ' • — 

1« ! Each person; Will be, able to jjse his/her voice to increase the relatiwe 
reinf orcefltent potefrflM of a cornpliment apcording to evaluation ^pfi the , 
perion's partner. ^ (Exercise 23), ^. i * V ■ ' ' ^ / ^ 

' / ^ V^^'"-'; ; ^ ■ . V / 

2# The partners will be able^ to formulsti and eyaluf te p relation- ^ 

ship goals, and initiate mutual contingencies that . will hel^ them re^ch 
^ these goals, (Exercise 23) ^ 



^ will discuss' each 'Other's dBsIres to be touched (whehf 

yherBj and under' what'circumstances),' and thenNdecdde how to Implement 
- a change that will meet both partner's touching needs* (Exercise 26) 

^ , A SUmARY OF EXPERIENTIAL'CXERCISES^ ' 

1" ' - ■ ■ . _ ' \ -„ . \ . " ■ 

FROM THE UORKSHDP / . , . . 

- The following is not a complete list of all exercises performed i,n^ the Com- 
fnunicating as a ^ Couple ujorkshop, nor are the .descriptians of these exercises 
complete* (Some exercises 'era included as an addendum to this paprfr as examples,) 
Xaoh exerpise is coded as a P (Practice of sT<ill) or as an A (Ajliareness raising)* 

1. LEANING CLARIFICATiaNi TUNING IN^ TO EACH OTHER ^ , -s, 

(P) auples are given two lists of phrasei, Partnets take turns nonver^ally 
communicating phrases rrom the first list until mate guesses the phrase 
being expressed, Theni partners take turns deSGribing the cues they ^ 
. use to know when a person* is communicating a concept from the second- 
li^t, . , ■ =^ . • . r.^ ' % , 



2, RELATIONSHIP mSSAGES , ( 

' ' ■ ^ ■ ■■■ - ■ ■ - k 



4 

(p) Partners take turns expressing negatively^orded phrases from list 

given to them in an attempt,, to make the re^tionshlp messajge less neqa^ 
; tive than the content message, - Receiving'r'partner then describes how ^ 
the other partner* cquld make the message more positive. Then, the part* 
- ners taks tu^ns rpwordipg the same phrases to mB\<k the content message 
positive* (Sam^e messagfep "klould you stop that *a^d talk to me!?") 



ERLC 



EYE CONTACT i PHYSICAL DISTANCE. 

■ ' ' : ' ■ \: ' ' ^ ^ , ■ . - ' 

(A) Partners are asked to cdmmunicate at different dietancBs, with and 
* . without eye contact. Thenf they are as^ed specific questions about 

' 'the differences. * : : ! 

■ * ^ ■ ■. = . .* . 

bpffj, ENDED QUESTIQNS ' ' " • • . ■ ^ 

.(a) Partneri*. take turns turning closed , ended questions intg-open ended '- 
'questions tor inventing their auin opin ended questions), and then 
asking thise quBstions. r . , ^ 

NONUERBAL* CDmUNICATION PRACTICE / ^ " , . ^ » ■ . ' ; ' - 

(p) The main group is divided into tup subgroups to play a modified form; 
' = ^ of charades in ufhich phrases which could be feasibly said" in a rela-- 
' tiohshlp are comrnunicated nanverbally, ■ . 

OBDECTI\/E NONVERBAL DESCRIPTION , ' :^ 

(p) nembers of the main.^ group take turns describing as accurately as possi-* 
ble the nonverbal behavior of one of the other membgrs/ 

PRISONERS oiLEnn^ , * • V 

(a) .The main group is divided, into male/female teams and then allou/ed to 

QhoQse cooperative or competitive Strategies to relate u/i%h one anotharp 
folloyied by extensive debriefing. - ^ r 

VOICE PRACTICE ^ . . 

(p) Given" a list of eentences^ partners take turns saying them using their 
vplce.to excite each other, while partner as receiver provides fisedback 
on hoi4 to change voice to be moje, success^f ul» ~ ^ 

STRUCTURED SELF-DISCLOSURE — ' ' ^ ' 

^p) Given a list of incomplete Sentences wh^h start with public info^r'^ 
(nation and move to somewhat private inf or'mationi the partners take 
^ turns completinq each :4entence and then^move on to the. next sentence 

• ■ , . \. '. ■ ' : r 

^ELF-0I3CLaSUR£ • ' ■ 

(p) Partners practice self-disclosure on their own without the structure gf = 
the previous' exercise* ■ ' ^ - , " . . 

MUTliftL ACTIVITIES, \ / ^ V ^ ; . I; ' ' ' . 

(a) (P) Given a list of potential mutua^ afeWMtles tp: stimulit their 

• thinking^ partners each maTrk ^intarestinj^-. activities, then they ^ 
agree on activities they can perf orm° together* ^ " 

RELATIONSHIP COmONALITIES \ - " . : = ^ . = ^ 

(a)' (P); Partners focus their ' discussion^ on the task of develDping a list 
of commonalities aboLft which they may talk at future tines. 



.13., .VERBAL REFUECTI ON ' -, ' f; ' - 

(p) Partners select a topic to discuss. * Then,, -^^/ore a ^person can present 
hii/hsr own point, s/he must restate in hii or hi> own words ^the part- 
ner's content message, to the 'partnir's satisfaction (first part of 
BKBrcise), reflect partner's apparent ^ feeling message (second part of 
Bxerclse)* and reflect partnet's relationship mBiaage (third part of .. 
( ' • ' 

' e^ceroise J , . ' 

14. PERCEPTUAL DIFFERENCE CONFLICTS \ ^. ^ ' 

(p) Partners analyse their day-to--day differences to see if they might be 
cause^d by ^ differences in ability to see, hear, taste ("That pie is too 
, syeet!" "No, it's not!"), smell, and so on, ' :J 



15, (nm) RESPONSE 
(P) 



TO UNFAIR ATTACH 

Partners take tuins Teiponding witH RAM statements to role-pAaying situa- 
tions in which they have been unfairly attacked* The person R^eflects 
partner's .message/^escribBs own ^ction and the n^otiwati.on for performing 
that action. ' P . <i 



16, nAKE "A PAC" WHEN YOU ARE liiRONG 



(p) Partners take turns responding to rol^-playihg. situations in which they 
are wrong and should admi^it* The person Ap9loglzei and £ropases Auction 
to *be performed in isimilar C^lrcunistances In the future, ^ 

17, jySE. VACE" WHEN BOTHERED BY PARTNERS JEHAVIOR 

(p) Partners take turns responding to role-playing situations In which part-* 
nir's behavior is stressful. The person responds by describing the 
specific Action partner performed, the C^ircumstancBS in which it was 
psrformed, and the person's £motion u/hlch occurred as a'result, ^ 

la/ (RA) ASSERTIVE rNFLEXIBlLITY 

(P) Partners take turns responding to rple--playln'g situation in which 

(a) partner has performed a bottoni^llne behayior, or , - ^ ^ 

* (b) person Is, going to stop, performing a behavior partner eKpects, 

The person responds by R^eflBcting partner's message (followed by ACE ' 
if partner's bottom-line behavior), and then describing exactly the / 
Action the person is or is not going to perform, ' . 

19, AROUSAL CONTROL ^ . . . 

^ (p) Partners practlce/communication aklll^ which. help reduce their own and 

* their partner's physiological arousal as they discuss topics which 
might normally Cause a slight IncreasiB in tension. 

20, SELF-CONCEPT AND APPRECIATIB 

■ (a) (P) Partnirs take turns telling partner how much and for what they 
. are appreciatBd, ' , 



iQ 



J TTftlr Tn npip/iiViMi^iTr'fl'rf-* — * 



21, TIME TO COfinUNICATE 

(A) Partners- describe^ to iach othet thi tlines th'ey feel most like communi- 
eating during the day and the times they feel least like communicating, 
Theh they agree on times they can set aside during a u/ef k to u/ork on 
their relationship* ' ' --^^ 



22* RELATIONSHIP INTIMACY " ' ; • 

(a) (P) Partriers complete a questionnaire concerned u/ith the amount of 
' ' time and frequency td devoti to actiuities" of various levels of 

relatiartshlp intimacy^ and theji discuss with each other the ways 
. to optlm.lie areas of agreementi and to dbmpromisE areas of dis- 
agreement , ' 

23. - GOAL SETTING 

■ ' ■ ' " > . . • 

(A) ^(P) Given a list of possiblB goals to stimulate their thinking, 
partners discuss and establish specific behavioral goals for 
' what they want their reljftionship to be like by a specific time 

in the future, 

24. MUTUAL 'COMTINGENCIES , ■ 

(P) Inr order to help meet relationBhip goalsi partners agree to eKchange 
onj© or two behaviors as mutual reinforcements until the behauiors be^ 
corT^ habits* ^ 



25* REINFORia^^T PRACTTCE 

(P) Partne^rs say specific reinf^oreihg phrases (compliments) to each. otNer 

while, attempting to use verbal and nonverbal skills to make the phrasss 
, more reinforcing, \ ' ^ ^ : - 

26* .TOUCHIMG ^ 

(A) Partners discuss how and u/hen they most appreciate being touched and to 
touch partner. They agree oh the changes they u/ant to make and ujhen 
they u/ant to* start* ^ ^ ^ , . ; / 

Complete descriptions of some of these exerciSes are included at the end 
of this paper* nost of them ^as uell as others ^re included in Buley Q.n Press)* 

_ \ TOWARD THE FUTUREi^A. CALL FOR 

V ' i^. CLINICAL CDmUNICATION - ^ 

As I suggested in fiie'^lrst section of this -paper, ue live at a time when 
Mlationship problems coQtinue to increase In ihcidenc© and iTtt^ns^-t^^Hiie— ai-s^- 
liye at a time when our society is rapidly becoming disillusioned with 'the abil- 
ity of some social Icienc^es to provide answers for these problems. 



1^ 



Dur oun flsid has become oyirly enartiored i^^^ moving ataay^ f rpm such pBrfor- 
mance-orionted sreas as- oral interpratation Id move toward the tpoli* of the soc- 
ial sc^enpQQ, In ordBr »ta become dAfeosilbiiHa a social science, ws f©lt we^had 
^ to cut off our performance rootj toVemphasize the legitimacy of our burgepnlng • 
eocial sciorfee capahility.^ As a spciel sfcientist-, , I, too, am cancerned that we 
be seen as a dis,cipline for 'prpviding credible scien'tl^^^^ I am alsp 

eonoernedj houever, that we be able x^o 'Qtili^^ results in application to 

^the most hurtful areas of quT sociity f^^-^t; ^ relativfely l^ong-term ' 

^ human relationship* , ^ . ' i . 

just bofore I completed my Phttt* in ^Communicati^ , my u/ell-meaning aunt 
=esked my mothsr^ "Isn't it great.that Oerry^s going m be a^ doctor?" Fly mother 
said, u/ith a puzzled frown, M."Oh, but he*s not -going t'L be a real doctorr" While 
^thls bothered me then, what bothers me now ia'that her\s3pon&e was more accur- 
ate than either she or I had Imagirted* " V^"^ ' 

hiQ do- not do^ any doctoring for many reason^. We in Communication Jhave ^ 
-attempted^ to cut off our traditional rbot# (e.g,, oral interpretation ) in an at- 
tempt to develop a defensible social science. We have achieved a modidum of 
success in^both attempts. The number and/quaWty of new persp^ec^tives and theor- 
ies sTising in our field is at least comparable to, if not surpassing, those in 
other sbcial sciences, I frequently hear some of my peers saying with pride 
things like, "I teach all content, ho perf ormpnce*" For. whatever reason, per- 
formance-oriented courses seem to have become an anathema to those who want to 
be perceived to be "at the front edge' of- the wave,'" 

Those of us who have, begun to break^ that, mold^ are criticized, as being "pre- 
scriptive," and are therefore unaware of the "textreme compj.exity of human behav- 
lori" or are too simplistic; or are not allowing for human choice, T^se who 
have not been to the front lines to view the battle and^ the resultant, relation- - ' 
B^lp carnage I those whO; have not tried their tfieories in an attempt . to help, 
only to see them^ fail|;.and those who; have only dealt with students in\a narrow 
age r^nge are at best naive, an^at worst dangerous if their ideas prpvailf / No ^ ' . 
science has ever survived as sc/ence cut adrift from' the reality it purpbrts .to 
gnderstand, preidict and control, ' 

.We as , scientists of communication rarely leave the sterile^ ivory tower 
laboratory replete with the standard seniantdc differential, a 2 x^2 ANaVAj and 
3d to 50 idealistic freshmen who have very litjle real 'knowledge of what it is 
like to have to deal with an intense relationship 24 hours a day, 7 days a week. 

To be a doctor of relationships means one must be able^to observe behavior 
and suggest ways of improving it or changing it, The^se professional, behaviors 
are more like .those who teach performance than like those who teach content, 
Tlore. specifically, oral interpretatioh may do more to improve relationships in 
one sessioa than most interpersonal-content courses do in a'whole semester, On-^" 
fortunately^ we have no tradition" in observing and .prescribing communication \i ' 
behavior in the area of two-person relatively long-t@rm' relationships, r It is 
developing, however, as more and more communication profBssionals jrecognize the^^' 
need for Clinical Communication • , \ . 



"^"^""T^we^-are many— r-eas^ns^why_vUL^ >■ An interaction 

between qllnical and theoretical communication cm only stimulate "bo^tRT Th:eWi0s 
will bicome more relevant and useful, applications will, bpcome more effQctivp,* 



One of the major complaints I get= from recent graduatBs who came to pur 
fieid because of its relBvanei is that it is difficult to 'get a jbb. In somn 
cases this is because they hai/e a heaaful of knoyledgQ, but their hands and 
. mouths are skill-less* ^In other eages, the Job market simply does not recog- ' 
+ niie the competencies that a communication-trainsd student brings to a Job* 
.Clinical Cotfimunication, as I' enylsion it , u/ould crea^te many neui jobs , especi 
df we cpn demonstrate impact above and bByond that of the other helping disci-- 
pline'BV , These neuj Jobs would be correlated to all three levels of college de- 
grees* Also, internship programp could provide futurie theoreticians and prac-- = 
titioners with "hands on" e^p^rience at every level of education. . 

> The devBlopment of interyentionist and counselor roles would bring more 
and more of our people into direct conttfct with .members of American society , 
and we will thexefpre begin to be recognized in a way that building goqd science 
^ alone could never do* ^ . : - ' ^ 

A Communication Clinician or Counselor woyld not merely be a substitute 
for a marriage counselor. Instead^^the ;person would be trained to deal ^with ^ 
human relationships at ail levels of Society,, an^ in all possible combinations, 
the person would be taught to Dbserve;commuriication which exists, to prescribe 
alternative behaviors^ provide for an appropriate- loiirning environment, follow 
up on the results, and keep accurate records for futbre reference. 

Uithln ^the contoKt of pur society, 1 believe the vtime is ripe for the dev>- ^ 
glopment of; Clinical Communication, Therefore, I believe a proFessional as^bci- 
ation should be started to help guide that development. Ufe should begin j ri^ht 
now, ensurir^g that particular^^ucational standards be met by people who would, 
desire to' perform the role a^pftarry the label of Communication Clinician or 
Communication Counselor. " if^-' 

- . ^ •■ " / - ■. - ■ ■ , ■ . ' ■ . ^ . ■ - ; ■ - ^ _ * 

li/lthln the context of our field, attitudes must be changed concerning the* 
warih of a "prescriptive" approach* . In addition, new Ph*D**s, n*A.^^ a§d B*A*ys= 
must begin to believe that what they know can have an impact so they will take 
the risk of attempting' to establish a practice. Again, a professional associa- 
tion could be ve'tfy helpful' in this area* 

I am beginning to take the step. I would be .very interested in talking to 

anyone else who has similar interests*^ I would also like to: talk to anyone who 

would be interestad in attempting to start whrf^^e might -call the American 
Clinical Cornmunication Association, 
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COMMUNICATING AS A COUPLE - EXERCISES 



Exercise No. 2 Relationship Messages 

. • ' " " . • ; I 

INTRODUCTION* As Dr. Buley described iii the session, the relation- 
ship message of o^r comrriunication -.is priinarily carried by nonverbal 
conmiuiication * In the following exercise.? you will be asked to ' " 
practice yoxir relationship messager skil,lj with your mate by saying - 
:;partiG4arar Be^^aQB'.'':, :^^./:'.:^.^,:, ^:-y / ■ -'--^^ - t^ '"^^'^^ 

•■EXERQISE;: ■ ' ■ ' '-^^ . • = 

1, Sit facing; each other with knees touching.. ' 

2* One partner starts, the exercise by /saying sentence number one 
('belov;) to the second partner. The second partner then 
describes whether the relationship message implies the two. 
of y.ou .are eq'il^ls or not equals^ whether it implies the first 
'partner cares.;^for the second partner, and whether the second 
partner- finds it acceptable. The first partner keeps saying 
the sentence ^until the seaond partner finds the relationship 
message acceptable, 

3. The second partner theri says sentence number one to the first 

. partjier until the 'first partner finds the relationship message ^ 
acceptable:. ? * ♦ - / v 

4, Continue taking turns as described above until both have 
finished all of ' the .sentences , , ^ . 



SENTENCES : ^ '\ . 

1* ^ Where are my keys? ; " 

2. Have you seen the TV schedule? \ 
3* What do you want me to do? ^ ' 

4^ * Are you going out again today? 

5. Would you take the trash out, please?^ 

6. Would you give me^ that section of the newspaper? 

7. I don't want you to do that, 

8. I want to talk to you after supper 

9* Can you stop doing that a while and talk to me? 



COMMUNICATING AS A COUPLE -" EXERCISES 



Exercise No* ' B Voice Exercise 



■INTROlDUdTIONi This exercise is intended, give you greater 
flexibility in the use of your "voice when I you communicate with 
your partner^ . and practice in interpreting your partner \s vocal 
behavior. ^ - 



EJCERCISEi ^ 

1. ; Sit facing each other with knees toucMng. 

2*. One partner takes,^ the first sentence from List A- below and 
demonstrates it v/lth an ^excited voicei (Remember:- Higher 
pitch, faster/ rate/ . louder., fewer pauses , and much varia- 
bility in ^pitch/ rate and loudness,) oThen/ the second 

partner takes^ the first sentence from List A, 

^- 

3* When both partners have practiced an excited voice on all of 
the sentences,- ir^ List A, take turns practicing an Intimate 
voice with the sentences from List 



LIST hi ' . ' 

. . " - ■ I 

1, Do you see how fast that car is going?| 

2, That outfit looks very good on your 

3, I like^ ,the way yo\^ wear your^airr 
4/ You. really do that well 1 
5, I*m really glad you thought of thisl 



LIST B: 



1* Hey, you really look good. 

2* I like the .way you talk to me« 

3, 1 love you very much, 

4. I'm ^^ally glad you thdu%Kt of this, 
'5* I like it when you t^ch me like that. 



